Huckleberry Finn Unit Plan Introduction

Huckleberry Finn has been called America’s greatest novel and almmt fit for the
trash all in the same decade. If nothing else, warth studying for its lessons in human
interaction and conflict. However, it has more ettiomal benefits than can ever be utilized in
one lesson or in a single course. Huck Finn isxpaesive as a book and as a character that both
can be taught from middle school through the cellleyel all while bringing new ideas and
considerations to the table. Because it is so déteght, and so often taught incorrectly, | believe
every teacher should have to take a class on TWéenhave all had to study Shakespeare.
Perhaps with a little devotion, the misconcepticas be put down about the most American
author of all time.

My unit on Huckleberry Finn is an advanced oneorer to truly appreciate all of the
aspects of the book you must first bring to theet@bperception greater than that of a thirteen
year old. This is difficult, though sometimes pbés;j if you are a thirteen year old. For this
reason, and because of the work | have includddsigned my unit for any group from eighth to
eleventh grade. The idea being that differentiaibpedagogy and content will have to be
conducted regardless of the level. Parts of thiswere used in an eighth and a tenth grade
classroom. Ideally this unit might be paired uphvah American history class since | base my
lessons on historical and student-level personahections. None of my lessons deal with the
book as a stand alone entity. Rather they oftead@n necessary historical allusions or
instances of direct student relation.

Every lesson has a title or daily theme. It isxirthis basis that each reading or
assignment is discussed. The first week’s lessenmare detailed as we focus on the major

themes of Socratic irony, satire, and Jim’s minstrask. We then move to character analysis,



historical connections in society and in Twain, aterand laws, and end up with major themes
and results of the coming of age novel. Througleaeh lesson there are many questions for the
students to answer. Because this is an upperd¢tagd | have left a majority of the material to
them to be discovered. Despite this high hopeyeélsdill made a lot of writing assignments and
journals. As the unit progresses the writing mdvesy journals to more formal papers and
presentations. The overarching theme is the gaaorrat student-to-text and text-to-world
connections. My unit does not teach Huck Finn elsssic / historic novel, but rather as a look
at human society as it was and as it currently is.

I would teach this unit towards the end of the sster. After the final project they might
have a short break followed by the final assignnienthe year involving all of the readings.
The only thing I'm not including would be a compegisive study guide and vocabulary list. |
wouldn’t focus too much class time on this listiwewer, | might check them every few weeks to
make sure the students keep up on their readirggvdbabulary would be a must since it is such
a major focus of the state standards. As | diccnedite the list myself, | have not included it in
this entry.

Students need to love the books they read. Foe dib@nature this is idealistic. However,
with Huck Finn students are meant to be happy and enjoy whatateeseading. Anything less

and the teacher needs to take a step back.

The intro lesson using the Petrified Man artisladapted with permission from an
activity created by Dr. Robert Paul Lamb, easilg ofithe most brilliant and creative Twain

scholars in this country.



Adventures of Huckleberry Finn
Unit Plan Reading Schedule

D

Mark Twain Satire and Huck’s trick Human nigger | Picture day

introduction Socratic irony — minstrel mask

Read Forward + Read Cpts. 5 —| Read Cpts. 9 - | Cpts. 12 -15 | Read

Cpt.4 (22) 8 11 (19) (29) supplemental
(35) supplementary | article 1 and

article 2 additional

Selections of | Initial pictures

Bornto impressions Assign short

Trouble? assignment essay 1 Initial

impressions dug
Huck’s honesty| Historical Character Wider Huck’s parental
/ morality connections analysis perspective figures

Read Cpts. 16
(28)

Read Cpts. 17 -
19 (24)

-Read Cpts. 19 -
21 (33)

-Read Cpts. 22 -
23 (22)

-Read Cpts. 24 -
26 (27)

Hand out final | In class Morals v. laws
Short essay due paper options | writing? assignment
Re-visit Huck’s | Most moral Tom’s Re-visit Huck Finn —
honesty and moment influence “niggger” Tom Sawyer’'s
morals image: Nat and| Companion?
others v. Jim

Read Cpts. 27 -
30 (34)

Morals v. laws
assignment due

-Read Cpts. 31 -
32 (18)

Most moral
moment
assignment

-Read Cpts. 33 -
34 (36)

Final paper
topic due

-Read Cpts. 35 A
37 (35)

Schedule
student
presentations

-Read Cpts. 38 -
39 (14)

Moral
assignment due




Jim and the Jim and Huck: | Freeing a free | “SC was white; | Favorite line
number 40 best friends? | nigger? MT was black” | day
Twain in HF Twain’s ending
Student
Read Cpt. 40 | Read Cpts. 41 +Favorite line presentations | Peer review day
(8) end (20) assignment Read of final papers.
Supplementary
Student article 5?
presentations | Assign short Student
essay 3 presentations?

Supplemental article 1. Beverly R. David “The Reaship of Kemble’s Illustrations to Mark

Twain’s Text: Using Pictures to Teaktuck Finn” from Making Mark Twain Work in the
Classroom p. 216 — 229.

Supplemental article 2: Bernard W. Bell “Twain’sggyer Jim: The Tragic Face behind the

Minstrel Mask” fromSatire or Evasion? P. 124 — 140.

Supplemental article 3: Shelley Fisher Fishkin “‘Greag Mark Twain’s Adventures of

Huckleberry Finn” Handouthttp://www.pbs.org/wgbh/cultureshock/teachers/heskay.html

Supplementary article 4: Charles H. Nilon “The ErgdofHuckleberry Finn: ‘Freeing the Free
Negro™” from Satire or Evasion? P. 62.

Supplementary article 5: Selections from Shellesh&r Fishkin’sVas Huck Black? (1993)

Not all of the articles will be assigned as readirfgome will simply be referenced in class.

All page numbers and references are from the Mar&ifT Library’s authoritative text.



Adventures of Huckleberry Finn
What's With All the Controversy?
Day 1

Rationale: Huckleberry Finn is constantly within the top five for most banrmmbks in

America. This is problematic for us an English tears because HF is also one of the most
taught books in all of literature. Due to this assibn among teachers, | see it as absolutely
necessary that before any teacher attempt to téBchey first inform their students about Mark
Twain’s use of Socratic irony as well as some imfation into the books historical context. This
lesson is based on a quote from the biggest nafmeam criticism, Shelly Fisher-Fishkin:

The difficulty [in teachingHuck Finn] is caused by two distinct but related problems.
First, one must understand how Socratic irony warkse novel is to make sense at all;
most students don’t. Secondly, one must be ahiatze the novel in a larger historical
and literary context — one that includes the hystdrAmerican racism and the literary
productions of African-American Writers

This lesson seeks to partially eliminate those lerols.

Objectives:

1. Inform students of how Socratic irony works as vesllhow and why it was used by
Mark Twain.

2. Give students an example of Twain’s Socratic irangl satire to prep them for their
exposure to the book.

3. Show students that Huck is NOT Twain.

4. Explain to students why a man completely againgsna could write such a book as
Huck Finn.

Resources needed:
1. A copy of “Petrified Man” (provided).
2. Paper and pencil for notes and written directi@nise turned in.
3. Very, very open minds.

Timeline for lesson:
5min: See how many students have read HF or anynTwak students what they
remember.
5min: Hand out copies of “Petrified Man” and hatedents read while making a
numbered list of how to have the “Petrified Man’spoStudents will examine the article
and look for descriptors as to what exactly thegens of.
10min: Go over lists and have a student voluntaetrout” the position in a step by step
fashion making sure to leave nothing out.
15min: Discuss Socratic irony and why it might Ised. Connect activity to the greater
idea of Socratic irony and why an author might siseh a method instead of just coming
out and saying whatever it was he or she had to say



15min: Go over additional information about Hucldarwain. Have students list what
adjectives were characteristic of the Mark TwakiF/ time period. How might such
characteristics influence an author’s writing? Memia few goals for the novel and
answer any additional questions.

Territorial Enterprise, October 4, 1862

PETRIFIED MAN

A petrified man was found some time ago in the ntams south of Gravelly Ford. Every limb
and feature of the stony mummy was perfect, noh @xeepting the left leg, which has evidently
been a wooden one during the lifetime of the owrvehich lifetime, by the way, came to a close
about a century ago, in the opinion of a savant hdmexamined the defunct. The body was in a
sitting posture, and leaning against a huge massoppings; the attitude was pensive, the right
thumb resting against the side of the nose; thiéHafb partially supported the chin, the fore-
finger pressing the inner corner of the left eyd drawing it partly open; the right eye was
closed, and the fingers of the right hand spreadtaphis strange freak of nature created a
profound sensation in the vicinity, and our inforrhatates that by request, Justice Sewell or
Sowell, of Humboldt City, at once proceeded togpet and held an inquest on the body. The
verdict of the jury was that "deceased came talb&h from protracted exposure,” etc. The
people of the neighborhood volunteered to burypib& unfortunate, and were even anxious to
do so; but it was discovered, when they attempiedrnove him, that the water which had
dripped upon him for ages from the crag above,dwanised down his back and deposited a
limestone sediment under him which had glued hittnéobed rock upon which he sat, as with a
cement of adamant, and Judge S. refused to allewtthritable citizens to blast him from his
position. The opinion expressed by his Honor thahsa course would be little less than
sacrilege, was eminently just and proper. Everylgmhs to see the stone man, as many as three
hundred having visited the hardened creature duhegast five or six weeks.

[reprinted in The Works of Mark Twain; Early Tales & Sketches, Vol. 1 1851-1864, (Univ. of California
Press, 1979), p. 159.]



Adventures of Huckleberry Finn
Day 2

Rationale:

Because there is such great debate over what HerkleFinn actually means, | want the
students to decide. Rather than tell them whatrekehas shown or what | think, | plan on
giving them some time to decide. Through some tmmmall groups students will discuss and
come up with some initial impressions about thekbam®well as what they thing the first four
chapters and front matter are trying to accomplish.

Objectives:

1. Define “front matter” for students

2. Give students a chance to talk about their initrgdressions before hearing the
“correct” impressions from the teacher.

3. Get students talking about the vernacular follolwg@n explanation

Resources needed:
1. Student journals
2. Writing interment
3. Groups of four students

Time line for lesson:
5min: Ask for a re-cap of Socratic irony from pi@ys day.
10min: Explain front matter and its normal purposéterature. Ask students about other
types of front matter. Do students normally re&d it
15min: Split students into small groups of fowrdgnts each. Students will
discuss three main questions:
1. What is the purpose of Twain’s front matteHock Finn?
2. Why use the vernacular or dialects in literatuel? proper?
3. What is Twain’s main purpose in the first four cteap? What are the main
actions that take place?
15min: Have students describe what their groupggh@bout the questions and any
additional areas of interest. Direct students tosater implications of Socratic irony and
satire.
5min: Assign Initial Impressions Assignment.



Adventures of Huckleberry Finn
Initial Impressions Assignment

Now that you've had the chance to read the fightechapters of Huck Finn, what do
you have to say? In a paper of 300 — 500 wordswithu

1) Describe two initial impressions you had aboutlibek

2) Discuss whether these impressions were supportedtday the first eight chapters

3) Mention at least one book that you may have redhddrpast, or have heard about that is in
some way similar téluck Finn.

This is a fairly informal paper so a traditionairoduction and conclusion is not required.
However, you must use correct grammar and sentatsruction. There is no right or wrong
answer. All opinions should be explained or supabwith some kind of evidence (quote,
anecdote, personal story, etc).



Adventures of Huckleberry Finn
Tricks and Pranks: Huck’s relationship with Jim
Day 3

Rationale:

Tricks, myths, folklore, and scams are major reawag themes in Mark Twain. Because of this
we will spend a day considering the impact of themestructs on the first eleven chapters of the
book.

Objectives:
1. Prompt students to look critically at what are otviee funny and entertaining
aspects of the book.
2. Have students describe their own superstitions.
3. Have students look critically at how Jim is poredy

Resources needed:
- Characteristics list in their journal
- Personal superstitions or myths

Questions to be answered over the course of thedes:
1) What characters are superstitious?
2) What do Jim’s reactions do to his characterization?
3) How do people treat Jim when he is superstitious?
4) Are the superstitions ever wrong?
5) What is the point of Huck wearing a dress?
6) What is the relationship between Jim and Huck?
7) Is Jim made to look like a fool? If so, why?

Time line for lesson:
5min: Re-visit satire and its usage
10min: Introduce minstrel mask and mistral shomerg tomorrow)
10min: Have students talk to a partner about aperstition that they have or that they
know of.
10min: Relate some of the students’ superstitionBm’s. What happens because
of their superstitions? What happens to Jim?
10min: Ask students how Jim gets his way. Why deebkave to resort to his tactics?
Why can’t he do something else?
5min: Return to minstrel mask and previews for ¢orow.



Adventures of Huckleberry Finn
Jim’s Minstrel Mask
Day 4

Rationale:

Much of the controversy arourlickleberry Finn involves the portrayal and treatment of Jim.
One side says that Jim is purposefully portraydda& like a stupid slave while the other
believes that Jim is simply playing a role.

“Twain fitted Jim into the outlines of the minsttehdition, and it is from behind this stereotype
mask that we see Jim’s dignity and his complexity”

Objectives:
1. Get students thinking about the major controverssr the book.
2. Have students examine examples of the Huck / Jatiwaship.
3. Have students think critically about why Jim atis tvay he does. What does he have
to gain or lose?

Book examples:

P. 6 — 8: Jim as a crazy black slave or a smarttiretrmade the best out of a given situation. He
ended up famous and got a little money out of iha¥\else could he have done?

P. 20 — 22: Jim as superstitious or again a smadt itmat not only appeared to be right all along
but also got a little money and maybe even a ligkpect?

P. 50 — 57: Does Jim really think Huck is a gh@t®s Jim need Huck? Gun? Jim v. “Misto
Braddish’s Nigger.”

P. 61 — 62: Why doesn’t Jim want Huck to see thartduck would have seen much worse.
Chapter 14 - 15: Huck’s feelings for Jim

How does Huck treat Jim differently as the book ewalong? P. 21 v. 75. P. 93 v. 98

Time line for lesson:
5min: Review previous discussion about supersstiamd tricks
15min: Split class into groups and assign ea@ntexample section (see above). Have
students think about why Twain had Jim act that,vaag what Jim has to gain from
looking so foolish. Is he really stupid or is it ah act?
15min: Have groups explain their opinions. Incldigcussion of the minstrel mask. Be
sure to point out Jim’s obvious motivation fro ea@a$tance.
10min: Connect Huck’s transformation to Twain’s. they both start to care about
African Americans? Do they see slaves as peopleidk racist? Is Twain? Bring in
some historical connections.
5min: Assign short essay 1. This essay should l@ppaortunity for students to give their
opinion for why Twain made Jim the way he did. éadt two examples from the book
should be cited. Direct quotes are not necessapngsas the example is clear. Pass out
supplementary article if appropriate for the curm@ass. Preview picture day. Ask
students to pick one picture that they fond intianggfor the next day.



Adventures of Huckleberry Finn
Picture Day
Day 5

Rationale:

Most of the editions of HF in the classroom todayndt include the original illustrations.
However, Twain supervised and personally approked tnclusion, location, and captions. The
pictures not only further the story line, but thedgo tell us a great deal about how Mark Twain
saw his characters.

Objectives:
1. Introduce students to some of the most importaages in the book.
2. Have students explain how the pictures furtherstbey. What do the pictures say?
Are the HF pictures another form of social comment&ocratic irony?
3. Have students examine the pictures in the confetkieosupplementary article.
4. Prompt students to consider the images while kggpimind racism, the time
period, the front matter, and sexuality.

Resources needed:
- Copies of HF pictures if the original text is n@fify used.
- Supplemental article 1: Beverly R. David “The Rilaship of Kemble’s Illustrations
to Mark Twain’s Text: Using Pictures to Teadhck Finn” from Making Mark
Twain Work in the Classroom p. 216 — 229.
- Student journals

Time line for lesson:
5min: Ask students to find a particular picturaraérest if they have no done so already.
Have them pay special attention to what else tbei might be saying in addition to
what is explicit in the text.
10min: Examine student images. Ask students wieat tthink is furthered by the use of
certain pictures. What does it do to the story witnenpictures are left out?
20min: Go over slides of some of the major twartyries. Include pictures from the
David article as well as major Huck / Jim interantpictures.
10min: Have students write a journal entry aboatrtbpinion on the supplementary
article’s ideas. Why did Twain include pictures? &/tvas his goal?
5min: Collect journals. Remind students about séssay being due. Preview chapter 16.



Adventures of Huckleberry Finn
Huck’s honesty / morality
Day 6

Rationale:

It has been argued thidtick Finn is a coming of age novel in which a young racest b
overcomes social stereotypes and finds his owofdmtliefs. We constantly see into Huck’s
thought process as he reasons between playingelylés and doing what he sees as right.

Objectives:
1. Engage students in critical thinking about Huckegidion making process.
2. Have students list some of Huck’s defining chanasties.
3. Have students consider Huck’s actions keeping mdrtihe idea of Socratic irony.
4. Introduce Twain’s upbringing as it is similar to ¢ks.

Resources needed:
- Student journals
- Twain chronology handout
- Twain / Huck travels map

Time line for lesson:
10min: Have students list Huck’s major decisiopdauthis point. After this is done
arrange decisions based on magnitude. P. 79 ishg@ample.
10min: Focus on chapter 16’s honesty and decisin$23 — 4, P. 125
10min: Ask students to journal on why a young whateist boy might go through such
great effort to free a slave. Does Huck really warftee Jim or does he just want an
adventure?
5min: Introduce bildungsroman and give definition.
10min: Return to major decisions chart. Show havelhas evolved to this point. Has
he changed? Relate Huck’s actions and life expee thus far to Twain’s life.
5min: Introduce historical connections. Mentiondag. Plant seed for Grangerford /
Shepherdson conflict.



Adventures of Huckleberry Finn
Historical Connections
Day 7

Rationale:

Reuvisit the idea presented on the first day: “Onstnbe able to place the novel in a larger
historical and literary context [in order to fullyjwderstand what it is trying to say]” — Shelley
Fisher Fishkin

Objectives:

1. Revisit Socratic irony. Consider how Twain makes asuch a technique in
chapters 17 — 18.

2. Examine who the Grangerfords / Shepherdsons mégiesent in 1®century
America. Include discussions of Twain’s main audeeand own personal class.

3. What might the futility of the feud parallel in Amean society? What might Twain
be poking fun at if this was a case of SocratinyfoWhat comments are being made
about the antebellum South and genteel North?

4. Introduce students to historical analogies.

Resources needed:
- Historical Roughing It advertisement
- Commentary articles dfluck Finn?
- Twain’s parents’ bio information

Time line for lesson:
5min: Split class in half. Each side will represene side of the feud. One side will be
the Grangerfords and one the Shepherdsons. Udmgniation from the text; what is
going on?
20min: Have students journal on any other typeeatifor conflict. What was the
reasoning behind the conflict? Who might these gwaups represent in American
culture? How might Twain have used these two fawito make statements about social
culture or class. Draw connections to how Twairdube Petrified Man to make
statements about wider society.
10min: What actions in American history have hachdittle basis? Begin discussion
and definition of literary analogies. Make bothgeet and past connections. Include
current day war connections.
10min: Hand out short Twain biography and highligértain aspects that might
influence the book or cause Twain to use speaif@logies or references.
5min: Consider characters as analogies. Can sttl@nk of any examples where this
happens? Why might you base a character on a pgosoknow?



Adventures of Huckleberry Finn
Character Analysis
Day 8

Rationale:
Huckleberry Finn contains some of the most detaaled historically accurate characters in all of

literature. Twain uses these characters both ta t&bry, and to make a statement about society.
Jim and Huck are the two most common charactedssotission while Pap, Tom Sawyer, Miss
Watson, the Widow Douglas, the King and Duke, amahyrothers all act as different mediums
for Twain’s commentary.

Objectives:
1. Have students break down the main characters iotegypes.
2. Have students examine the major characters froraté#melpoint that Twain meant to
use them to comment on society.
3. Get students to pair each character with theiohsdl connection.

Resources needed:
- Character “top 5” sheet to be created

Time line for lesson:
5min: Remind students of the historical connedtidiscussed last time in class.

10min: Go over the different groups of which Twaias a part including any
audiences he might be writing to and any peoplmight want to please / annoy.
10min: Split into groups and assign each groupaaacter (5max). Have each group
come up with the top five defining characteristassthe person. Have the students then
link this character with a historical person orgraf persons.
5min: Have students put their top five on the boaitbw for other groups to make
additions to other groups’ lists.
15min: Go over main examples from the book:

Pap: 33 — 36

Miss Watson / Widow Douglas: 2 -5 and 13 - 14

African Americans (Jim, Braddish, S&G slaves)5§, 61, 127 — 8,

S&G: 137, 142 — 155, 1877

King and Duke: 159 — 165, 169, 173, 177 — 179
5min: Wrap up by revisiting historical referen@sl introduce wider perspective.
Hand out final paper options.

Final Paper (see descriptions below):
1) Analogy research paper
2) Student presentation / classroom discussion
3) SMITY



Adventures of Huckleberry Finn
Wider Significance — In class writing day
Day 9

Rationale:

Some have argued that Twain finally enters theiteghapter 22 and leaves the satire and
Socratic irony by the wayside through the figure&sberburn. This in-class writing assignment
will serve as a chance for students to put itagether. Students will be asked to apply the last
few days discussion on historical connections taralysis of the Sherburn speech and incident.
No answer is wrong as long as some connectionmade and facts / quotes from the text are
used.

Objectives:
1. Have students make a specific connection betweéinrfiand history.
2. Give students practice in critical analysis.
3. Give students an opportunity to show off with tHaowledge and their writing
skills.

Resources needed:
- Writing prompt(s)
- Other texts or supplementary articles if used

Time line for lesson:
5min: Hand out prompts and explain what is reqlire
25min: Student writing time
15min: Consider Twain speaking directly through ®ben. Why would he do this while
utilizing Socratic irony and satire throughout tiest of the book? How does Sherburn as
a medium affect the impact? Why not Huck or Judgatdher?
5min: Bring back idea of Huck’s honesty and thenow of age novel.

Writing prompt:
P. 189 para 3 — P. 191 para 1.



Adventures of Huckleberry Finn
Huck’s parental figures
Day 10

Reasoning:

Through out the book Huck has several differenfppeacting as his guardians. They include
Pap, Miss Watson, the Widow Douglas, the Duke Kiing, Judge Thatcher, and maybe even
Jim. In chapters 24 — 26 the family of the estrang®ther act as Huck’s family and he must
constantly work not to expose the Duke and the King

Objectives:

1. Have students compare and contrast Huck’'s manyzregures.

2. Have students refer back to their characterizaghmets and notes on Jim when
considering who truly cares for Huck. What are gaetson’s motivating factors in
caring for Huck?

3. How does Huck treat each of the figures? Does heefoathem? Who is the most
honest parental figure he’s ever had? Who shoutdHmv has Huck been influenced
by each of these people?

Time line for lesson:
5min: Have students briefly review their charaetealysis sheets for the main
parental figures.
10min: Have students list characteristics of whakes good parent. Consider safety,
health, happiness, etc.
10min: Split class into five groups that are diffietr from the characterization groups.
Have students judge the five character groups emasis of the characteristics they just
came up with. Be sure they answer the objectivstipres. Each group must have a
group leader that will present their group’s opmand position.
15min: Have each group leader present their ggoapinion to the class. Allow for
outside positions. Pay particular attention toghmup with Jim. What would it be like for
a book to come out in the 1880s talking about akbdave being the father figure to a
white boy?
10min: Wrap up and assign morals v. laws assighmen

Morals v. Laws Assignment:

Students will choose one moment in Huckleberry mitnere Huck makes a moral decision that
is against some greater authority. An example nbghtis decision to run away from the Widow
Douglas in the very beginning of the book. Witrstakample student’s will write a 300 — 500
word paper on Huck’s moral reasoning and how thinduig reasoning he constantly decides to
go against society’s laws. As long as you suppout yosition there is no wrong answer. Don't
be afraid to go out on a limb.



Adventures of Huckleberry Finn
Re-visit Huck’s honesty and morals
Day 11

Rationale:

The idea of Huck Finn as a bildungsroman requinas Huck succeed in his search for an
identity. He must mature from the position of andgant child to that of a mature adult. On
some occasions the story is also autobiographical.

Objectives:

1. Have students examine Huck’s moral and ethicalnessjon through the book thus
far.

2. Engage students in examining how Huck’s parentalré interactions have changed
throughout the book.

3. Consider P. 234 and what it says about Huck’srigslfor slaves at this point as
opposed to earlier in the book.

4. Consider P. 239 and Huck’s honesty as comparelapter 16.

5. Consider the differences between Huck caring foryMane (257) and Huck caring
for all the other main characters (Day 8)

Time line for lesson:
15min: Go over bildungsroman with students. Exptaimer examples such &seat
Expectations, Jayne Eyre, and LittleWomen. Mention how the two most influential
books of the century were bildungsromans. Ask fadent connections and examples.
10min: Give students some time to find examplesfolmapters 27 — 30 of how Huck is
acting differently. (230 — 231: Huck using Watsddduglas morals, P. 234: Huck
feeling bad about auctions and random strange3%.Huck lying to help others, P.
239: Huck’s honesty reasoning, P. 240: Huck caiongim, P. 260: Huck just wanting to
be with Jim.
10min: Go over examples that were found and thioseviere not brought up. Chart
Huck’s progress as a developing moral charactescu3is supporting article two and
Huck’s morals with regard to Jim.
15min: Have students choose one older example ok’Hactions or honesty, and one
example of the new Huck’s actions. Students ajeumal on comparing the two and
what they think has led to the change in Huck.

HW: Have students go over a list of rules with thmirents. These might be rules they actually
had, or rules that might be made if they themsehagsa Huck age child.



Adventures of Huckleberry Finn
Most Moral Moment
Day 12

Reasoning:

Some critics have said that chapter 31 is the mosél moment in all of world literature. Not
only is it the culmination of the bildungsromant iiwalso shows a character rejecting all social
concern and even moral beliefs on behalf of angtkeson. Because this is such a monumental
chapter, students will consider their own parenikds and under what conditions they might
choose to break those rules.

Objectives:
1. Have students make personal connections to Hurldsdecision.
2. Get students’ opinion as to why this is such anartgmt chapter.
3. Link all of the connections students have madeasdtofthis culminating moment.
4. P. 279: Decide if this single usage makes TwaiHuck fail at becoming a better
person.

Time line for lesson:
10min: Go over student rules. Discuss what woalgdetto happen for students to break

these rules. Do the same things with society’s sasniaws.

10min: Make connections between rules, laws, stl@iod morals. What codes of
conduct of Huck’s fall under each category. Whees does Huck follow? How does he
rationalize his decisions? Rank the four mainsmearder of supremacy. Which are the
most important to follow? Who enforces each afeales? What happens if they are
broken?

15min: Hand out new rules for society and classrddave students look them over and
then comment on them. Match new rules with eaclviddial category as listed above.
15min: Go over major book sections — P. 268 — 2ilLR 279. Why is this all such a big
deal? Has Huck fallen back on his forward progress?

HW: Remind students that their final paper topiesdue today.

Most Moral Moment Assignment:

It has been argues that this chapter contains tst dramatic and profound moral decision in all
of literature. Students will write a short (250 604words) paper describing their own most
moral moment. After which they will compare and tast their moment to Huck’s.



Adventures of Huckleberry Finn
Tom'’s Influence
Day 13

Rationale:

Part ofHuckleberry Finn is that it is a sequel fBhe Adventures of Tom Sawyer. In order to
address this, students must know who Tom is amdsa&s how he holds major influence over
Huck. Doing this requires some information be gifrem Tom Sawyer.

Objectives:

1. Have students examine the style that dictatesatraon the part of Tom.

2. Have students compare section§ o Sawyer with sections oHuck Finn.

3. Engage students in thinking why it is that Tomasrgerested in making things
difficult. Why does he want to be involved withéag Jim?

4. Compare Tom’s dishonesty (287 — 288) with the diglsty Huck has shown
throughout the book. Tom lies for entertainmentcldlies out of necessity.

5. Have students examine both Huck’s and Tom’s pMfisy are they so different?
Would they both work?

Resources needed:
1. Excerpts fronThe Adventures of Tom Sawyer

Time line for lesson:
5min: Revisit Huck’s dishonesty and reasoningitfoAsk students to list some of Huck’s
major lies and why they were told.
10min: Have students read excerpts ffiom Sawyer. Have students then list obvious
characteristics about Tom. What motivates his hgfiddis personality? Is he acting and
playing a role?
10min: Look at Tom’s involvement iduck Finn. Why does he want to help Huck on P.
2847? Why does he scam his relatives on P. 287 2 P8288
15min: Examine Huck and Tom'’s different plans or282. Have the class split into
groups to look at the different plans and to héart come up with their own plans if
they were Jim. What do the plans say about theeotisie planners? Characterize Tom as
the class had done for the Huck characters prelyious
10min: Turn to look at Jim’s actions on P. 295 #.28 he still wearing the mask? How
are his actions in line with Jim still trying totgeee? Is he acting any differently?



Adventures of Huckleberry Finn
Re-visit the Slave Image
Day 14

Rationale:

By chapter 35 the characters should have develaggdat deal. This lesson will be devoted to
looking at Jim’s image as well as that of the oflaves in the book. Is Jim made to look better
or worse than the others? This lesson will alscelsiudents continue to examine the rescue
plan. However, this chapter has the most slavésinany. Why is that?

Objectives:

1. Have students compare and contrast Huck and ToousFpecifically on Huck’s
description of Tom’s plan and Huck’s commentaryitolVhat does this indicate
about their social dynamics?

2. Have students look at the involvement of black etaw chapters 35 — 37. Why are
slaves so prevalent here? How is Jim’s charact@ardnt from that of the rest of the
slaves? Re-visit supplementary article two andudis@xcerpts from supplementary
article four.

3. Have students locate instances of the minstrel nmaskapters 35 — 37. Have
students decide if all slaves are using the maskitis just Jim.

4. Engage students in a debate as to Twain’s feetibgst African Americans. How
much of their portrayal is Twain’s opinion or pemgsbfeeling verses Socratic irony?

Time line for lesson:
10min: Ask students to characterize the slaves dktae Jim. Compare them with the
other characters in the book especially Pap, Miass@h, and the Widow Douglas. When
does Twain / Huck break with social norms with relg@ these other slaves?
10min: Split students into small groups and haesrtldebate and decide who in the book
is racist. Is the book itself racist? Is Mark Twain
15min: With students still in groups ask them tcide why this book might be seen as
racist and why it might be seen as anti-racist?dWktanding do they take? Have them
find at least two examples to support their pinion.
10min: Compare and contrast Huck’s motivation feefng Jim. Compare Huck’s lines
on P. 307 to Tom’s implicit motivation throughoutapter 36. End by preparing for
student presentations and remind students of MasaMMoment assignment being due
tomorrow.



Adventures of Huckleberry Finn
Huck Finn —Tom Sawyer’'s Comrade?
Day 15

Rationale:

The original copy oHuckleberry Finn included in the title “Tom Sawyers Comrade.” Istadso
been argued that one of the book’s two roles setoe as a sequel Tom Sawyer. While Tom is
absent for the vast majority of the book, his iafiae on Huck is very important. Toward the end
Huck finally begins to think Tom'’s ideas are justaste of time. In order to look at Tom as a
character we must investigate him through his masdéa to free Jim.

Objectives:

1. Have students examine Tom’s plan. Why does he wiamto do all of these
seemingly unnecessary things? Is he hateful? De&ght amusement?

2. Why does Huck agree to Tom’s plan without any figithy does Jim agree to it? Is
Jim too stupid to realize that plan is nonsense?

3. Have students examine the idea of book knowledddearning verses practical
experience? Which normally wins out?

4. First set of student work days / meetings with bea@bout their final papers or
student presentations.

Time line for lesson:
10min: Have students list all of the steps to Topi&. Once this is done have them list
Jim’s or Huck’s response. Have students postulaétgitis that they both put up with
these ideas when Huck’s original idea is the safedteasiest.
10min: Ask students to find places where Huck®oas appear to be similar to that of
Tom. How are the two boys different? Were they Emat the beginning of the book?
How do they both see Jim both at the beginningraaovd?
10min: Pick three students to give examples wheok lxnowledge has won out against
practical knowledge in their life. Then pick threer students to do the opposite. How
does this relate to Tom? Where does he get dllexfe ideas? Does this at all relate to
why Huck and Jim go along with it?
20min: First set of student conferences / studeat fissignment work day. This time
will be used to see what the students are thingbmut their final project topics.

Any student wishing to give a class presentatiothas final project will have to meet with the
instructor and the rest of their group. Groupslosamo larger than three. The presentations must
center around one of the major themes of the bOokside research is required including non-
internet sources. Presentation ideas must be apgitoythe instructor first.

Students choosing the analogy paper option willtmeth the instructor starting next week.



Adventures of Huckleberry Finn
The number 40 and Jim’s Smartest Moment
Day 16

Rationale:

The last ten chapters have all been leading upisatoment. This is where it all goes down. In
this chapter we finally see Huck’s true opinion Jan as well as we see Jim’s true motivation
showing through. While it is only eight pages ibige of the deepest and most meaningful
chapters in all of literature.

Objectives:
1. Give students an example analogy using Twain’'stemmseference to the number 40
on P.341 and back on 268 as well as the chapédt. its
2. Have students act out the final moments as if thene the characters. What would
they do if they were Jim on P. 3417
3. Have the class split up and debate Jim’s actiorfigrabe sake of Tom or for his own.

Time line for lesson:
10min: Split the class into groups and tell therythre all Jim. Tom has just been shot
in the leg. You demand that they stop running agtcagdoctor. Why do you do this?
10min: Ask groups to switch the matter as Jim d@ésat if a different person had been
shot?
10min: Give students an example analogy reseapib tsing Twain’s repeated use of
the number 40 (P. 268, 274, 341, 360, notes od¥®adAd in Twain’'s journal).
20min: Second set of student conferences / stdtahtassignment work day. One group
may go to the library to do research.



Adventures of Huckleberry Finn
Jim and Huck as Best Friends?
Day 17

Rationale:

Now that we’ve reached the end of the book, the trs come for us to make some final
decisions about Huck and Jim’s relationship. Weehasgt seen Jim appear to sacrifice himself
for Tom; or did he? At this point students wilMeato make some final judgments about the
three main characters.

Objectives:
1. Have students decide on the motivation for Jimtgas throughout the book.
2. Have students discuss why Huck, Jim, and Tom areunushed. Huck would have
been hung. Jim would have been whipped at best.
3. What do we find out is Tom’s true reasoning fosténtire scheme?
4. Does Jim finally become free? Has he escaped? ®fcel himself?
5. Does Jim really care about Huck? Does Huck realhg bout Jim?

Time line for lesson:
10min: Split students into three groups; one fomJone for Huck, and one for Jim.
Have them each discuss their character’s true @udiv in regards to each other now
that they've finished the book. Have students gixamples.
10min: Have students examine who it is that freées [ there any good will or
realization behind the action? Does Miss Watsorgkiliom, or anybody else realize
how terrible slavery is? Did Jim have any influeocebeing freed or was he once again
at the mercy of whites?
10min: Does Jim really fool anybody? Is he redtly smartest character in the book?
Who is the cruelest person in the book? Who igitbhset moral and caring? Who is the
most apathetic towards Jim? Split the class uphawe them look at these issues.
20min: Third set of student conferences / studeal issignment work day. Some
groups may write during this period. All preserdas should be ready to go tomorrow.
People working on papers should work on peer review



Adventures of Huckleberry Finn
“He’s as free as any creatur that walks this earth!
Day 18

Rationale:
With the book finished, the class will turn theactis to their own personal interpretations. This

will be the first day of student presentations. Témaining time will be spent discussing some
of the major themes that have been touched uponghout the unit. If there are no
presentations then the class will continue withlédssons.

Objectives:
1. Engage students in the highest form of criticatking and analysis; teaching.

2. Engage students in analyzing major themes in amiiggoary work.

3. Have students explore the ending of the book. Bideow along with the themes of
the rest of the novel?

4. Assign the favorite lines assignment.

Time line for lesson:
Student presentations will take as much of thescleme as necessary.
10min: Have students list the major themes dismlise far. Ask them to offer up other
themes or connections to other literary works b@ate not yet been discussed.
10min: Revisit the bildungsroman. What are the ikeynents that develop Huck’s
character. Are there any other characters that gawe through a transformation? Find
evidence in the book.
30min: Have students journal an alternate endintbeadook starting right after Tom is
shot. Look at supplementary article four. Why is é@mding though of as disappointing?



Adventures of Huckleberry Finn
Sam Clemens was white; Mark Twain was black
Day 19

Rationale:

The best Twain scholar, Shelly Fisher Fishkin hagsied that Twain himself, either literally or
metaphorically was black on the inside. This stagdiomes from the idea that Twain’s writing
actually helped African Americans and he was on@if most steadfast supporters in his later
years. Students will examine selections from théty and discuss how this changes how we as
readers might see the book. We will use this foasis of looking back at why the book is such a
hot topic in the classroom.

Objectives:
1. Engage students in examining literary criticism.
2. Have students consider the book as a whole froorigmal standpoint of a major
Twain scholar.
3. Have students go back and re-journal their lasiyeat if they were a person of a
different race. Focus on cultural influences.
4. Look in the text for evidence to support or disggdishkin’s argument.

Time line for lesson:
Student presentations will take as much of thescleme as necessary.
20min: Have students read supplementary artiahegboups of three.
10min: As a class, have students consider how ithgnéf the author as a black man
alters the books perception. Does it change muaes @ not make any difference?
15min: Have students return to their previousnpaland re-write if from a
different perspective. Students will be labeledas of any number of minorities using
random selection.
5min: Ask for students’ feelings when writing tlsiscond journal. Did a lot
change? Was it hard to envision themselves afeaatit race or gender? Would writing
as a person of a different race be easy or evesilpe?



Rationale:

Adventures of Huckleberry Finn
Favorite Line / Scene Day
Day 20

Huck Finn and Mark Twain together give the literargrld some of the most memorable scenes
of all time. Now that students have spent a great df time looking at those lines we will spend
an entire class period discussion what makes lines so influential on the book itself, and on
all of literature. Some of these lines or discussimay help students greatly with their final

papers.

Objectives:

1.
2.
3.

4.
5.

Allow students to dictate control of the class.

Have each student give and explain their favonite ér scene from the book.
Have students ask each other any final questiomgtdbeir papers or about the
scenes in question.

Students will finish up final presentations.

Peer review on final papers at whatever point gmeyin the process.

Time line for lesson:

Student presentations will be completed first

Secondly will be the favorite line discussion. Eatident will have brought in their
favorite line or scene. After they have read ithe class they will explain its internal
and external significance.

Lastly will be the peer review or discussion. Timay roll over to the next day if it is
going well.



Adventures of Huckleberry Finn
Final Project / Paper
200 Points

Option 1:

Huckleberry Finn, just like many other classic elsy is full of analogies or references to
historical figures, authors, places, inventionsl ime period common clichés. For this
assignment you will first have to choose an anakogy the book that you believe you can
research in order to give a fuller account of gage. An example would be the use of the
number forty in reference to Jim throughout thalfichapters of the book. Twain’s family had a
slave when he was a child that was sold off fotyfdpllars. Twain never forgot this event as it
damaged him for life.

You must first research your chosen analogy. Uiegnternet is acceptable, however,
be wary of what sites you use. Once you have f@mamde explanation of this analogy you will
explain why it was chosen by Twain and also whas any deeper meaning (the name Huck
may be analogous to another person, howeverndatisneaningful to the story).

Your paper will be three to five pages long dotdpaced in MLA format. Parenthetical
citations are required as is a reference page.afteyed margins, spacing, or page format will
result in loss of credit. Any plagiarism will resig loss of credit and a referral to the assistant
principal’s office.

Option 2:

At any point in the last week of the unit, you amdir group (no more than three) may
chose to lead a lesson / discussion / presentatibiie this may only require fifty minutes of
class time it will require much more out of claissd. Your group will be required to meet with
the instructor in and out of class to plan the ukston. Before you begin you will have to
research several topics and then write a propogdhi@ing what you plan to do. A good idea
might be to talk about the vast history involvitg tcontroversy about the book. You could also
present on the larger life and historical contéXtlark Twain. While these seem simple there is
a great deal of information available and it walké time. Students considering this option
should meet with me as soon as they have a gragpher.

Option 3:

SMITY (Something More Important to You): If neithef the above listed options match
with your interests, you may propose your own fim@ject. To do so you must prepare a written
proposal outlining the following areas: how thejpobd will show what you've learned, what
sources you will use, what format your project wake, who will be involved, what will the
division of labor be, what are the approximate @sstiareas you will cover, etc. While the
openness of this option may be appealing, youheiljJudged on your own criteria of how well
you meet what you set out to do. People wishingutsue this option should schedule to meet
with the instructor no later than two weeks inte thnit. The project proposal is due at least one
week before the end of the unit with a due datlhe@fMonday following the unit’'s completion.



Adventures of Huckleberry Finn
Extra Credit Options

Option 1:

You may choose to read a young adult novel thabme ways parallelduckleberry Finn.
Because this may take some time, there is no immedn when it must be turned in. However,
you must inform me of your intentions to do so narenthan one week after the end of the
Twain unit. There are about twenty books from whioln may choose. Once you have read the
book you can then write a two page double-spacpdrgxplaining the connections made
between the two. Successful completion of thisayptan raise your grade up to a full letter.

Option 2:

Option two is the same for option one except thsaiiead of a young adult novel you may choose
to read any of Twain’s shorter works. Almost angthis acceptable, however, it must be
approved by the instructor first. A longer optioowld beThe Adventures of Tom Sawyer. A

more common example would be the short story “Thbdeaordinary Twins.” You will then

write a two page double-spaced paper drawing ambeu of connections between the two
books / stories.



